Self-Versus Other-Knowledge of Trustworthiness 14 Figure 1 ). There was also evidence of a negative linear relationship between self-knowledge and on-task classroom involvement: more inflated self-perceptions predicted decreases in ontask involvement over time. There were no other significant linear relationships.
------------------------------Insert Figure 1 and Table 2 here
-------------------------------
There was evidence of a quadratic relationship between self-knowledge and changes in maturity (Figure 2 Smaller discrepancies between self-reported trustworthiness and peer-reported trustworthiness at Time 1 predicted increases in maturity, positive orientation and child-rated school-liking whereas larger discrepancies at Time 1 predicted decreases in maturity, positive orientation and child-rated school-liking at Time 2. The quadratic relationships occurred because very inflated or very deflated self-perceptions of trustworthiness were predictive of decreases in school adjustment whereas more accurate self-knowledge was predictive of increases in school adjustment. These longitudinal quadratic relationships provide support for the Realistic Self-Knowledge Model because accurate self-knowledge was predicative of increases in school adjustment and less realistic self-knowledge was predictive of decreases in school adjustment over time. 
To further examine the quadratic relationships, children were grouped according to their self-knowledge scores and ANOVAs performed to compare these groups for changes in ontask classroom involvement, maturity, positive orientation and school-liking (see Table 3 for means and standard deviations). Three groups were created according to the children's selfSelf-Versus Other-Knowledge of Trustworthiness 15 knowledge scores: (1) extreme low scores (< -3.00), (2) midrange scores (>-2.99 and <2.99), and (3) extreme high scores (> 3.00). As expected, there were differences in children's selfknowledge scores and changes in on-task classroom involvement, F(2,166) = 12.60, p < .001, η 2 = .132; maturity, F(2,139) = 6.14, p < .01, η 2 = .081; and positive orientation, F(2,164) = 10.87, p < .001, η 2 = .117. Planned comparisons revealed significant differences between the extreme low and the midrange children and between the extreme high and the midrange children's on-task classroom involvement, maturity and positive orientation (p < .05). The was a marginally significant difference in children's self-knowledge scores and changes in school-liking, F(2,160) = 2.38, p = .096, η 2 = .029. Planned comparisons revealed a marginally significant difference in the changes in school-liking for the midrange and extreme high children (p = .07).
- Table 3 here 
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